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Abstract: This pq>er is a report on the find i ngs fiom a qualitative case study evaluating an on-line curriculum 
fiamework. Tto framework integrates content, context, and technology with primary documents fiom the 'Walley of 
the Shadow" civil war website. An emergent design was used to analyze the observational and reflective journal data. 
Fm^gs indcate that students were highly engaged in the activity and obtained a deeper understanding of American 
Civil War history through a designed reading, writing, and concept mapping instructional activity. 

Introduction There is a nationwide call for the use of technology in the classroom setting and technology literacy. 
Teachers are inunda^ with requests fiom school boards, parents and students to incorporate the Internet and 
technology into their classes. The teach^-centered social studies classroom needs to move away fiom the 
indoctrination, transmittal mode and move towards tiie more mterdisciplinary and constructivist fiamework of the 
learner-centered classroom. (Frederick, 1991; Atwater 1991). Frederick discusses historian Henry Adams' 
disilluaonment with' the educational system and with his own teaching. He suggests improving history instruction by 
involvi^ students more actively in learning and proposes incorporating interactive learning strategies, including (1) 
mteractive lectures; (2) questioning; (3) small groups; (4) critical thinking and problem solving; (5) debates and role 
playing and (6) affective learning through media. (Frederick, 1991, 67-83; Hilligoss,1992). The on-line curricular 
approach equips students with this ownership. Through the use of the InfoTective fiamework students will use the 
Internet to st^ newspap^ letters, diaries, photographs and improve critical thinking slrilk (Gottesman, 1990; Jurm, 
(1989). Additionally studies have revealed that stu<to participation in active newsgathering and interpretation will 
enable th^ to recognize news bias and emotional appeal (Braenson, 1991). Stucknls can become learners through 
<»nversations, research, writing, and gr^ling with data on the Internet These critical thinking and decision-making 
skills can outfit the student of today with the necessary tools for compe ting in the 21** ceiitury. 

The purpose of this study was to evaluate the merits of an on-line curriculum fiamework in a social studies classroortu 
The study e^lored how studente in a high school U.S. Gvil War History elective course benefit fiom the use of an 
on-line cumcuhim fiameworic, in this case the retrieval of primary documents via the Internet for reading, discussing, 
and analyzing its contents. 

T7ie Internet in the Classroom Technology tools such as the Internet, if used properly, have opened a window of fresh 
educational opportumty, and if this opportunity is missed then it can easily become a Pandora’s box. Ron Wheeler in 
the article, Rx for Social Studies m a intain s that the explosion of information and teaching resources (multimedia, 
audio-visual, computer ne^orics) represents a mixed blessing. He argues that the proliferation of information access 
necessitates stud^ learning critical and evaluative skills. Furthermore, Gerald Maricer in Social Studies and the 
Internet: Developing a School Policy^, asserts that while some students will become Intemet "fanatics" most will never 
tap the enormous power of i^ Intemet without a coordinated system of instruction. " For me the most powerful aspect 
study was to e xamine how using the Intemet within an on-4ine curriculum framework^ where access to 
mfbnnation is a critical conqx>nent to the course content, affects the student's learning experience. The InfoTective, an 
on-line- curriculum fiamewoik, pronopts the student to grapple with primary documents through a variety of 
mstroctK^ meth^. This InfoTective activity enq)loys (1) cooperative learning strategies; (2) explicit instructions; 
0) tutoring/coaching; (4) modeling (5) student responsibility/ control; and (6) equity of access to information 
(Fontana, 1990). This study affords the opportunity to investig^ how a web-based curriculum and documents affect 
the student's understanding of historical events and how do they perform within this environment. 

W^t is an InfoT^tive? "InfoTective is a term designed fi>r education in an Age of InfirrmatiorL In the smokestack 
scl^l, teachers nnpart^ mea nings for students to digest, memorize and regurgitate. In Infinmation Age schools, 
stiulents m^e the meaning. They puzzle their way through piles of (bytes) and fiagments, sorting, sifting, weighing 
and arranging them until a picture emerges"(McKenzie, 1993). In this case the term InfoTective is used to describe a 
cumculum fiamework and activity that introduces the stud^t to various methods of instmction to be used while 
conducting their research of primary documents on the world wide web. This online curriculum fiamework adopts the 
^tegrative model as an inductive strategy and "is designed to he^> students develop deep understanding of organized 
bodies of knowledge, while at the same time practice higher order thinking about information they're studying"(Eseen, 
1996). According to Eggen, 
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**the Integrative Model as with the Inductive Model, views learners as actively constructing their own 
understanding of die topics they study. . .While the Inductive Model is designed to teach specific topics in the form of 
concepts, generalizations, principles, and academic rules, the Integrative Model is designed to teach combmations of 
those specific forms of content in large, organized bodies of information” .(1996, p. 35) 

Recognizing that the fiamework that I have developed is far fiom perfect, I tried to develop and present this curriculum 
fiamework in a fashion that utilizes these curriculum models with die Internet and the analysis of primary ^>cuments. 
InfoTecdve activities encourage the student to become more critical when they encounter information or resources 
housed on the various web sites. In this cyberworld, interdisciplinary learning qjproaches are a necessity in order to 
stimulate students to understand the context as well as the content of historical events. When they are able to 
understand the sociological and cultural contexts of history then they will experience even greater motivation to 
participate in the activity. The student will gradually progress to more independent document searches within a 
predetermii^d website atid ultimately synthesize all researched information using several writing strategies, discussion 
groins, concept mapping and a final presentatioiL 

In this InfoTecdve activity about the Civil War the student assumes the role of a CyberHistoriaiL The CyberHistorian is 
a student who surfe the web rediscovering pivotal moments in history. The Cyberhistorian's mission is to use the web to 
explore the principle of connections and to witness history’s presence and effects on the present day. After a thorough 
examination of a variety of sociological, political, and cultural perspectives, the CyberHistonan will construct and 
personalize history. By way of this analysis of a microcosmic event the Cy^rHistonan will rediscover and experience 
history on the web. 

The InfoTective Activity When instruction is based on primary documents and a student's ability to understand history 
by way of primary source documents there has been a qualitative difference in tiie way they thought about the past 
(Blake, 1981). The question is how to involve children most effectively in making the connections between their 
developing time concepts and historical understandmg"(Downey, Levstik, 1990). The ability to use primary sources to 
substantiate argumentation and to improve critical thinktog has been suggested as necessary by a variety of curriculum 
standards or fiumeworks. Not only does the well written narrative provide an understanding of historical cause and 
effect relationships, and some domain specific knowledge, yet more iiiqKHtantly, it "contextuatos history and presents 
it as a human construction open to interpretation"(Iser, 1978). Each conqxinent of the InfoTective was meant to bring 
the student closer to the historical event by witnessing and e^>eriencing this event through the eyes of those who lived 
in that time. 

The Valley of the Shadow 

The InfoTective activity in this study uses the Valley of the Shadow primary document web-«ite as its database. 
Through a series of instructional steps ibe student ^ enqiloy narratives, opposing accounts, artistic works and 
compare images. Wth the r^d increase of primary documents accessed through the Internet, the InfoTective seems 
aptly perched for multiple levels of classroom application. 

Sttufy Focus Do student's gain new understandings about the issues of this war and how they affected tiie lives of the 
people? Would they understand the connections between the citizens of the valley society and the national government, 
the interrelationships among all citizens? I began this study voting to detennme the sttulent's conqniter literacy and 
learning orientation. I perceived this as the first step that a teacher may want to take in order to prepare fin the 
fecifitation of an activity in the computer lab. The learrring orieiitation survey was used to deteriiiine the student's 
academic orientation. This infimnation allowed me to assign students to groiq> according to leami^ styles, levels of 
independent learning, leadersh^, the ability to work within groiqis and stay on task while conducting research. 

Description o/AfetAod Because of the exploratory and conqilex nature of the present inquiry, I used a case study 
methodology em p loy ing multiple methods of data collection (e.g., Lincoln & Guba, 1985; Patton, 1990; Yin, 1984; 
Merriam, 1998). The strength of the case study approach was enq>hasized so as to promote an understanding of this 
unexamined approach to social stupes technology education and to raise questions for further research. The targeted 
school for this study is a public higih school located in Albemarle County in a very heterog^eous neighborhood. The 
school has a traditional configuration of grades nine through twelve. The study took place in a secondary school where 
the students are fiuniliar with using the Internet in a social studies classroom and teacher who h^ mcorpoiated Internet 
activities used primary sources documents in tiie curriculunL For the purposes of this investigation, an American 

Civil War elective course was studied intensively. Data Collection. The data fcft this case study was obtained over a 2 
1/2 week period frnm* (a) interviews witii selected students and the teacher, (b) the stu^nts* and teacher* s leflectiye 
journals; (c) student reports; (d) in-class observations supported by researcher notes; (e) evidence of participation in 
activities (cf., Kirby & UcKes^ 1989; Yin, 1994). The study fixused on the actions and interactions of two gro^ of 
4 students as they proceed tiirough the InfoTective activities. Tte InfoTective topic for the treatment gyemps are titled 
"Women in the Valley" and "New Political Parties" (NPP). All activities were held in the conqputer lab with the final 
discussions and presentations in the traditional classroom setting. The teacher was trained to be the primary focilitator 
fix the activiti^. The students received traditional classroom instruction in the content area fix>m the tead^ of record. 

I met with the students and gave them an overview of this project and took them on a tour through the site. I described 
to ihe students the activities to be used and how they support their course curriculum. Data Analysis In tte study of 
this treatment I am open to allowing the events to reveal what actually luqipens when the Internet is used in a sooal 
studies course and how an online framework of this type assists the usage of the Internet. I used an emergent design as 
the basic method for data analysis. 
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Restd^ and Discussio^ Since this case evolved over a period of 2 1/2 weeks in which data was coUected as the 
partcipants comply each level of the InfoTective activities, I will present the data in sections which represent these 
levels md discuss lesulte and nnplications for each level. I believe that this will provide an opportunity to not only 
watote the ratire MoT^ve cumaihim fiamework but also investigate the strengths and weaknesses of its parts. 
Each level i^thereftro be a "real time" narrative of the events as they occurred then it will be foUowed by a sections 
on the nnpbcatiQns and recommendations for teachers using this activity and others like it. 

Le^ 1 Information Gathering. The students will choose newspaper accounts fiom each county and choose one letter 
^ editorial for the pro-abolitionists newsp^ and 1 for the anti- 

Sharing: After you have completed the editorial writing activity, cut and 
pa^ the textj^rton of your report mto the correct location in the InfoTective on line discussion board. Level 2 Sten 1 : 
^rmation Gafliering: Use tee Newsp^ and Documents woricsheet to read along with aU documents. Step 2: 
C^iroe OM of the letters OT diary to read. Step 3: Use the concept map to compare and contrast tee data fiom Fra^lin 

Tf “ 3 In Level 3 the InfbTectives must pull together and grapple 

^ an of the data and information they uncovered. The InfoTectives wiU answer essay questions. Level 4 Reass^ble 
a groiq) essay based on each member's essay. Organize final presentations. Level 5 
Via^ ^ roles pla^ by tee people m this civil war society as that of a femily members. Use concept m^ing to 
Irok for tee c^es. effects, and interrelationships with regard to tee lives of tee people in VaDey sodeteTlle^ 6 

Th, us, »d'S5 4, 

Day One Activity- Although this first day is hectic, I made myself available to the teacher 
ana students for any questions m order to get thtngg started Tips’ 

• Make sure that aU worksheets are stapled and rea^. 

• Do not rusL 

• Write all instructions in a visible location. 

• Make sure that all students under stand what they are doing and where are going. 

• Read it again all instruction for all of the assignment. 

• And be pnqiated for muh^le questions. 

• Remind the students to read directions in their entirety!! 

The teacher had prepared teem for tee activities. I 

qmckly ^ed all mims Mdplac^ m mto eight groiq>s there were only three groiq>s of four. Most of tee students 
ww a little excited. 'Die had obviously, worked in the computer lab often. I was impressed by the number of students 
^ were accused to wrkmg on the Internet, their keyboarding skills, and basic computer skills were exceUenk 
ne groi^ ttot I ani wtchmg tee groiqi named, " Women in tee VaDey", had an interesting compilatioa They 
TO^nised of one Afiican-Amencan female, two white-American males, and one foreign exchange male student 
tei^ tee female woteed quietly by herself. Later I noticed that they began to break off into pairs. The second group 

^ consisted of four white-Am^ males. 

Im medi ately they worked weD together. Unknown to me at that time of tee groiqi's organization that two of the 
stude^ had aiKithCT cou^ ti^eteer and they also knew one another out side of school. At the end of the first day there 
were thrw of question fiom the students that stood out; they were conqiuter operations, document reading, 

conqiuter shut down? How can I find the author for this article? Can I use this 
readi^? Do we have to read aD of the articles or just one? Read aD instructions befiire you 
start ^cl^? As the stadent finished the first day, tee teacher, Mr. Riddick had some good ideas. ^ 

• He closed tte sessions by requesting that all of the students return to their same seats on tomonow. 

• Bookmaik your web sites 

• Start foom their respective subject area pages. 

• Creating a groiq> discussion table outside of the lab. 

Reco^enda^ns for tee next day. Students must reread instructions. Although there were few problems there 
lemams that phenomena of just cDcking on the highliehteA areas. 

^ Most of the students came in ea^ and were leadty to go. That was a nice feeling, 

teacher tee real fecihtator today. He actuaDy took over the instruction that aDowed me to take more detaDed 

questions, mainly regarding tee availability of worksheets. Again today, tee students in 
^ focus gro^ wiked dte^y on completing their readings for Level One "Women in the VaDey". The female in 

9“® to be the emerging leader, the one who the guys listen to and 

can Ama^ "Who writes tee best in this groiqi", she lepDed weD I write very smaD so that I 

M^et aU oT thte mfonnation onto tee worksheet They also began to strategize about how they would mproach tee 

goofing ofiFtoday. The teacher came to me and commented 
lUr® 8n>iv of guys are just plain difficuh". We attempted to spread out tee academic levels in our group 

^le^ons, however it didrt set iq> perfectly. Amanda had a good question, " How can I inteipret this article aboirt 
teMtitm an(^ voting nghts for women? I think there was a little old language in the article that needed a bit of 
^ ^ unversed about tee ^roaches to moving tee activity along. We bote commented on the 

need for built m fiexibihty m tee activity. In other words, we decided to halt everyone and assess where they are in the 
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reading and then describe to them what is coming next. At this time only two groiq>s are near completing their level 1 
step 1, sections. The 'Women in the Valley" gioiq> is one ofthem. At the end of the class, the teacher and I spoke about 
some of the issues regarding computer lab woric He said that some students either because of academic levels or 
disinterest are less willing to participate in these types of assignments, "It does not matter how brief the assignments are 
or how detailed the instructions maybe". 

Tips: 

• Extra worksheets available-prepared! 

• Ask students to read all instructions before they click onto the sites. Make note of document page number, so that 
they will go to the right section of the page. Teachers ready for facilitator role. Teacher must read and be prepared 
for questions about topic, instructions, and flexible plans in case too much time is being spent on one task! 

• The students have really taken to this task, and assignments. Once started minimal direct instruction is needed. 

Highlight of the day. Very few questions! Most of the students were on task and moving along! l^eeTbs teacher, 

Mr. Riddick was very comfortable with the students in the conqruter lab. He was quite exenqrlary in his ability to 
explain and demonstrate to the students everything that the students needed to do for today. Class began promptly at 
12:50pm. Teacher organized and settled the class. He facilitated the activity, and everyone started. He told Aem that 
they had 1 5 minutes to conqrlete their editorials. This really got them moving. (I think that the time constraints really 
help) There were 8 students who entered die class at least 5 minutes early and went right to the web site and started 
working on their assignments. This was so impressive. They were coirqrleting their lK>mework assignments, and 
preparing to do the group editorial statonent. The Groiqrs under study was ready and prepared to f i nish die next step of 
Level 1 . Amanda came to class about five minutes late. However, her groiq> members were ready and took \sp the slack. 
This group had started this assignment yesterday before class ended. The second ^iq> began to pick rq> speed and I 
watched formulate a game plan for coirqrleting their activities on time, (very exciting). Mr. Riddick, coinmented, "that 
there was a groiq> of boys who are not usually this motivated, in fact one guy has been doing a bang \sp job, very 
thorough work." Several of the students have been responding and greeting me with eager ready to leam attitudes. . . 
Tips: 

• Bookmark pages so that student can pick iq> from where they left off, the next day. 

• Be prepared to show cut and paste to some students. 

• Instruct carefully to discussion board; make sure that all required entries are in place. 

Highli^ts: 

• Students demonstrated remarkable technology skills. 

• Good feeling in the room, everyone was working, with the exception of one or two. 

• There was a strong soise of accomplishment fiom fire stud^its. 

Z)qy Four Amazing start to class 7 students came to class early, during flie student break period to begin their 
assignments. They wanted to either finish part of yesterday's assignment or begin today's tasks. The Teacher calls the 
class to attention. He outlines on the chalkboard die remaining schedule of activities for next week. He commented ot 
the presentation preparations and the ejq)ectations for each task. He also, showed die class their discussion group string 
ftTid responses. A gniall group of the students struggled with the reflective journals. The teacher commented to me that 
they questions were too long. Groiq> 1 "Women in the Valley" is well ahead of everyone. Groiq> two had few questions 
about there responsibilities and seemed to work well together. Groigil - Am a nd a and John strategize their approaches 
to fmighing the level 2 task. They take the lead and divide the groiq> and assi^ everyone to read 1 new article. The 
teacher is regularly moving about the room, monitoring the work and answering questions. In this activity teacher 
movement about the room in order to facilitate the assignment seem important It keeps the students moving forward 
by monitoring the activity, gives guidance and assistance, finther the opportunity to bond with die students via casual 
conversation. I noticed the teacher having a small discussion about tonight's foofeall game with a coiqile of the athletes 
in the class. Teacher comments to me, ”I should have spent more time teachii^ the about the importance of 
primary documents and how the fit within the history cmricnlnm*" He realizes diat some of the students dont 
quite understand the significance of documents like these. Teacher decides to appoint a team captam for each of the 
groiqis. It did not happen naturally for all groiqis. Groiq> 1, had a team c^tain to naturally evolve, because tte guys 
looked to the girl for leadership Another suggestion fifom the teacher was list the schedule of the day's activities on the 
chalkboard daily. 

Tips: 

• Provide a Worksheet and Instructional Packet for the entire activity. 

• Prepare students for reading primary source documents. 

• SlK>rt teachers may need a stepladder in order to maintain a oversight advantage when m a k i n g important 
announcements. 

• Designate a Team Captain for each groiqi. 

Day 5 Wow, Another day with 9 students coming into class early to either finish or start today's project All four of 
Groiq) 2's members are present and working well. They are the most efficient and hardwoiking groiq> that I have seen. 
Gn>iq> 1 also works well together, however they require more prompting fiom the team leader Amanda. She has really 
been a leader, veiy much the first person to go to with the questions regardmg the schedule and what to do next Gfoiq> 
2 on the other ban d has a strong composition of independent and naturally motivated students. They work, then come 
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logger for discussions, and then work again. Overall the class is very enthusiastic. Today's class is very settled 
feeling. They have become familiar with the activity and there are no feelings of confusion or doubt! 

I hear stud^ in the bacl^und strategizing. Saying, ” 111 take Franklin county and you take Augusta". They have 
decided their responsibihties and have become sub-category experts. Group 1, Amanda, says they are finished, "What 
do we do next? The teacher tells diem, "Fill in die group chart, and dien to begin your journal entries" 

Tips: 

• Design a manual for the students and one for the Teacher, this will give them more of a sense of mission and a 
pieformatted workbook Set up tabs by Levels, include Rubric, cover page, and final presentation checklist 

• Divide students into groups as we have, and make sure that they are equally distributed varying academic level. 

We have noticed that most of the groiqw are working well together, however, some of the students do not like their 
topics and wanted other topics. 

• Devote more time to g^ woric ^fore this activity so that students are comfortable working with groups. The 
m a nual s will also provide diem widi a more directed sense of purpose 

Highlights: 

• Over^ great day. Students woriced well. Litde direction and oversight needed fiom teacher. They were really 
working independently, ands effectively! 

• To^y the students spent miKh less time reading instructions, not only because the directions were more 
straightforward, I t hink that it is also attributed to the feet that they have become more comfortable with the 
project itself. 

Dcy Six 8 students early, however, my feelings about the today's activities are mixed. I think that they may hit 
the wall today. Groiqi 2 NPP 3/4 of members were early. Group l"Women in The Valley", also 3/4 are early. Gtoap 2 
they are really coordinated. They are preparing and organizing for today's activity. They have aheadjy come in 
Mily and m^pe d out who does what for the task The level 3 writing activity seems to suit this groiqi most I have 
<^v^ fiom the teacher and ^ observation that this group has two very high achievers and two who desire to 
please. The latter two have been in early everyday, and very polite towards the researcher and want to help me. There 

se^ to be no stressing in this group only the mission in rnind. As for Group 1 - they seem to need more prompting 

^d encouragement This gro^ has two really hard and disciplined workers, the leader Amanda and the other 
Sabastian. These two ke^ t hings moving forward. The other two gentlemen mean well, but tend to drift off into 
pers®^ conversational interests. This groiq> had the most questions about the assigmnents. They needed clarification 
regarding what they needed to do. Groiq> 2 works quietly and diligently, organizing and researching for their essays. 

• Prepare class for essay writing 

• Add more hints to the research procedures, re: what to look for, where to go next and what to look for next 
Highlights: 

• NPP woiks incredibly well together. Thsie is different energy with this group. 

Today, an uriusual beginning, there were only 3 students in early. This was not typical. I guess it was 

becau^ feey are growing tir^ of the assignments or they may be prepared for today's class because they had 

TOnq)let^thehomeworkassignment Oneofthe3 whocameinearlyisamemberofGtoiq) 1 Women in the Valley; 

c ^ offa (pestionto me as soon as became in to the lab. 'T am having a problem* 

lots of differences between the Franklin County women issues and the Augusta County women"? I said to him 
^des pite tiw political apd geogr^hical differences between the two locations, maybe there is not too much 

m the sociological and cultural differences. I saw the light bulb come on! Then he began to run ofifa list of 
similarities between the two locations. 

The^tote are aU in their Seats and off typing their individual essays into the won^processor and saving them in the 

arcl^e folders. This was a very intensely quiet time; they were really focused and engaged. Most students are very 
go<ytyp^ they navigated between the browsers and through ClarisWorks filing and saving with ease. All but 5 
stoteits OTOught a completed written essay of at least 2 pages. My feeling for today is this activity was successful 

b^^ of two tilings: (1.) Tte sti^nts had an assignment prepared and ready to work when they came into the lab. 

{2,) Tl^ have become femiliar with the routine fiom navigation through the InfoTective she, the valley she, and 

TO^ete^^y^^ excited about cutting and pasting together tiieir final products instead of rewriting one 

Tea<^ rppe^ time schedule. He does a great job at keeping them on task and on schedule. He tells them to 

fi^ typ^ thOT mfevidual essay and print out a copy for hirn. NPP moves on, they are rolling. This group has a very 

mahTO work ethic. The assumed the responsibility and divide up the work and move oa Teacher stops the class to 
^ch ba^. "Move on everyone, you should be winding down, and getting ready to start your journals". " NPP" and 
^omen’l groiqis are nearly finished with essays and half have started journals. One "NPP" member has moved on to 
bepn reviewmg the next days objectives, and he has found my personal web page! The class was very engaged in 
today's writing assignment I guess that this is not new for them . Day Eight 5 students leap into the classroom and 

^ today!" I asked them why, they said with smiles on their feces, "We have C3ub Day 

today ! aub Day is a period that occurs once a month, where students are given a choice of various extra-curricular 
activities to participate in. So, Unfortunately today's hour-long class is literaUy cut in half. The teacher enters the class 
and echoes the previous aimouncements. He says, "So, Guys you know what you have to do. Let's get going. We have 



BEST COPY AVAILABLE 



1/2 hour to get through most of level 4. If some of you have not finished your level 3 Journal entries then you will have 
until 1:00pm to finish". If your are ready to start Level 4 then you must go to the Valley of the Shadow and find 1 letter 
or diary excerpt to be used in your opening presentation statement - An excerpt that speaks with die voice of someone 
who represents your topic.” 

Tips: 

• Preview Presentation checklist earlier in the sessions. 

• Switch levels 4 with level 5 

• This activity seems to really encourage students vdio don’t like die traditional classroom techmques. If traditional 
is defined as writing, talcfng notes, listening and being engaged widi that process vs. Technological techm^ies is 
defined as word-processing, surfing the web, detailing analysis firom a web site and critiquing web based work. 

Highlights: 

• Despite the fact that we had a shortened class, they moved on well. 

• The students did not waste time; they worked diligendy, and were very engaged. 

Day Nine Today the Level 4 presentation preparation should be completed and students will begin and some may finish 
Level 5. There were several questions about how to write an abstract Despite the feet that I provided a brief 
explanation of an abstract for diem along with instructions on where it fit within die final presentation, they seemed 
uimerved by this part of die activity. The abstract seems to confuse the students. 

Group 1 ”WomenintheValley"-Thisgrouphadmanyquestionsabouttheabstract They wanted to know what was an 
abstract, what to put into an abstract, and how long should it be. Group 1 - Certain Amanda says, "I am writing the 
abstract, and you (Andrew), go back and look at the questions asked of our group and try to answer those." As for 
Groiq) 2 "NPP" 2 of this groiqi's members were blazing through the abstract activity, and the other 2 were glancing 
over the Level 4 journal questions. This group not only has a very mature ^roach towards learning they also seem to 
aggressively take on the tasks and want to complete each task with high honors. I have discovered that 1 of these 
students is AP, 2 are above averse and 1 average. One of the students from the Antislavery Movement topic found a 
letter and said that she could not understand what it said. The teacher coached her on how to read it and what to look 
for. 

Dqy Ten Wow, today was hectic. We started class in die traditional classroom. The teacher distributed the Level 5 
worksheets, arid gave students the opdmi of going to the lab to finish the presentation preparation. Well, there were lots 
of questions about the Systems Chart Group 1 - these guys are tired, at least they looked tired. No enthusiasm for the 
activities today. Group 2- Usual- focused and ready to go, lots of academic stamina with this group. They had a couple 
of questions: Aylor-Gtoiq) leader asked, " 1 . How would we use this systems chart in our presentation? Can we use 
pictures and maps from the website for our presentation? Can you fist on the board what we need fiir the presentation?" 
The teacher listed the presentation requirements on the chalkboard and explained each. Some of the students in the 
other groiqis are not engaged at all particularly the guys who are below average learners. Being back in the classroom 
allows foem to drift back into the old habits. At least foe computer seemed to place some responsibihty in firont of 
them, in other words with a computer in front of you and everyone working on something seems to force them to 
participate in this learning eiqierience as well. I realize that a good lesson should do the same t hing , however these gttys 
were also little more intrigued by foe idea of working on a conqmter. 

One student politely suggested that his group would perform better if they had some choice in the groiq> selection. He 
expressed that this would affect foe group motivation and in fiict he said, "that fiiends would have a simil^ 
motivational level". I trust this young man's opinion, he is the one with his own website development business. 

Day Eleven Unbelievable! These students were ultra prepared! Wow I dont get it? Yesterday when class ended I ^ 
unsure about what would happen today mid unsure about the effectiveness o f what went on with ^ concept m^ing 
activity . The teacher had drawn the matrix on foe chalkboard and had printed out his fist o f questions for each groiq) 

and was ready to go. He also had written the names of foe groiqw onto small strips of pqier and placed foe str^ ^ a 

student's hat Class began with a small announcement of foe drawing and all groiqis should be iea<fy to go! Mr. Riddick 
reached into foe hat and foe first name chosen was A Natiori Divided! Wow were they ready! The lights went out and 

foe team esptain turned on the overhead for foe conqmter and revealed an excellent web page! What a way to s^ 

Two of the students created foe web page using Notepad. The work was all their owtl All parts of foe presentation were 
linked and anchored to foe oonesponding sections and each student took a turn at reading and e^qilaming foe 

significance of their section. The first section to be read was the excerpt This groiq) chose a letter from a soldier to his 

wife. Great choice. This letter describes life on foe battlefield and day to day events in foe can^. The team leader began 
with foe reading and next a student who used foe met^hor of a thread to explain how foe Nation was 
dividing/unraveling. Each thread was described and connected to an unraveling/divisive event. The 1** foread was foe 
political divisions betwemi Uncoln and Davis, 2d thread was slavery issue foe Union v. foe Confederates, and t^ 3d 
thread not yet broken North v. South foe UNION not yet broken! The second part of foe presentation was an original 
drawing of foe met^hor and foe nation divided and a of the divided nation on foe web page, (each person spoke 

the leader would click onto foe corresponding link and di^lay what was being said.) 

The third part was the reading of foe abstract The student who read this did very well. He began with foe brief 
summary and foen elaborated on it using specific examples fi^nn foe Fr anklin and Augusta Counties newsp^iers! He 
said, De^ite foe different political parties' function in foe press they all presented articles on slavery. North v. South, 
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^ ^int of view." He used quotes fiom the press to support his assertion, used article perspectives, and 
irequemly referred to new^aper and letters in his statements. 

The stuiteite were veiy confident The fourth part was to address the questions fiom the discussion grotqj. They 
answered the more reasonable questions and then began to answer the questions put to them by the teacher. As the 
teacher t^^d ask a question the students in the class would fill in their matrix charts. This entire presentation took 1 5 
i^utes. The gr^ anwered to question #2-newspapers accounts differed! No significant difference in viewpoints. 

1 ne reports on the candidates were similar. Q#3 Slavery not presented much in the articles that they read. There were 
mo^re-elej^on artcles and therefore an enq)hasis on the election. Q#4 Benefits-Students cited l“ hand accounts, and 
P^OT revealed a cl^ expression of party message. The said that the part press affects the ouUook, students answered 
the ^*1^ teacher closed with an elaboration of their answers and tied it in nicely to what 
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